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Overview of the talk




Multilingualism
and diversity

2011 Census:

« 726,000 people in the UK could speak
English but not well

« 138,000 people could not speak English at
all

2017:

« 20 % in primary education and 16% in
secondary children are EAL speakers

(https://assets.publishing.service.gov.uk/government/uploads/system
/uploads/attachment_data/file/650547/SFR28 2017 Main_Text.pdf)

* 360 different languages spoken in UK

classrooms (https://www.naldic.org.uk/research-and-
information/eal-statistics/eal-pupils/)




Division and
diversity

A Education

Pupils who speak English as second language
overtake native speakers, figures show
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Pupils learning English

Pupils learning French

Pupils learning German

Pupils learning Spanish

2010 2016 2010 20156 2010 20156 2010 2016
EU-28 () 927 95.8 23.0 232 216 189 175 221
Belgium 951 95 5 493 479 290 270 50 50 FRANCE I 99 %
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Romania 98.7 100.0 86.3 828 11.8 136 22 29 |a n ua eS ICELAND [ 539
Slovenia 98.2 97.8 10.3 10.6 68.9 645 11.0 125 GERVANY I 5
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(") 2015: definition differs

(?) 2014 instead of 2015.

(*) 2008 instead of 2010.

Source. Eurostat (online data codes: educ_ilang and educ_uoe_lang01)

9%

Proportion of children learning other
languages In the UK
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L2 Reading
Comprehension

Geva & Wiener, Springer, 2015

Geva, E., & Wiener, J. (2014). Psychological assessment of
culturally and linguistically diverse children and adolescents:
A practitioner's guide. Springer Publishing Company.



First language predictors of L2 reading performance of
Slovenian learners of English (Kormos et al., in press)

Predictors of L2 reading

m Phonological awareness in L1 = Timed word and non-word reading L1 Dictation in L1 Other

Kormos, J. Kosak Babuder M., and Pizorn (in press). The role of low-level first language skills
in second language reading, reading-while-listening and listening performance: A study of young
dyslexic and non-dyslexic language learners. Applied Linguistics



The reading difficulties of young dyslexic L2 learners

Percentage of dyslexic and non-dyslexic students in reading categories-
Slovenian language learners (Kormos et al., in press)
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The listening difficulties of young dyslexic L2 learners

Percentage of dyslexic and non-dyslexic students in listening
categories- Slovenian language learners (Kormos et al., in press)
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Multi-modal reading performance of young dyslexic L2
learners

Percentage of dyslexic and non-dyslexic students in reading- while
listening categories- (Kormos et al., in press)

180
160
140
120
100
80
60
40
- -
0

Below average reader-listener Average reader-listener

B Non-dyslexic M Dyslexic



Myths

Dyslexic students
will certainly have
difficulties In
learning other
languages.

Students who have
difficulties learning
other languages are
dyslexic.

Someone can be
dyslexic in one
language but not In
another.

EAL students with We should abandon
dyslexia should not teaching reading Iin
learn additional MFL for dyslexic
languages. students.




The process of identification

Initial observations

[ Accommodations in the classroom }

|

Accommodations not successful

‘ Accommodations are

successful

|

Informal and formal school-based assessment ‘ Additional factors

excluded
[ SpLDs are identified ] ‘

Feedback and implement accommodations and intervention /

programme
1 Kormos, J. (2017). The second language learning

Expert diagnosis

processes of students with specific learning difficulties.

London: Routledge.
Monitor progress




Issues In assessing SpLDs in multilingual contexts

What level of L2 What level of
When can we proficiency Is literacy Is
assess SpLDs? needed for needed for
assessment? assessment?

Can we use Can we use
monolingual monolingual
tests? norms?




Answers to assessing SpLDs in multilingual contexts

What level of L2 What level of literacy Is
When can we assess proficiency Is needed needed for
SpLDs? for assessment? assessment?

As early as possible No need to wait until L2 Low level of literacy is
proficiency develops not an obstacle.

Can we use
monolingual tests? Can we use

Yes, but bilingual or monolingual norms?

language independent
tests are better.

Geva and Wiener (2014)



Assessing underlying cognitive causes of
reading-related SpLDs

rapid automated
naming tasks
(letters, words,

S
w



Observational methods:
Multilingual reading

Word-level Text level
reading reading

» Slow pace » Difficulties understanding key and
- Inaccurate word recognition detailed information
- Difficulties pronouncing words while * Difficulty inferring implicit meaning
reading » Paying attention to meaning while
- Difficulties inferring meaning of unknown reading aloud
words

. Ask students to read aloud — observe errors and
speed in different languages

. Check reading comprehension in first and second
language




magazine

postcard

From Geva & Ndlovu, 2008
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Observational methods:
Multilingual writing

Word-level writing Text level writing
I
 Slow pace » Difficulties organizing
« Inaccurate spelling Ideas
« Coherence
e Accuracy

* Proofreading and revision

Observe the process of writing and the frequency and type

of errors in free writing and in dictation in different languages




Observational methods:
Multilingual listening and speaking

* Distinguishing similar * Pronouncing words
sounding words « Accuracy
* Paying attention  Coherence of ideas

« Remembering information

« Understanding implied
meaning

1. Read a story — ask comprehension questions

2. Give a series of instruction — how much they remember




Difficulties with words

Memorizini words Using words

* Learning form-meaning * Difficulty retrieving words
Inks » Mixing up words
* Learning other information

related to words (e.qg.
spelling, pronunciation,
grammatical information

1. Ask students to repeat words, numbers, colours back to you
— forward and backwards
. Ask students to name colours, numbers, picture quickly

. Ask them to list as many words starting with a particular
sound as possible within a minute



Cognltive Assessments for
Multilingual Learners PLUS

4 toal for dennfiing SpLds
M 0owt ieorners af Enghsn

Anne Margaret Smith

L ELT wrett
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Cognitive Assessments for
Multilingual Learners
YOUNG LEARNERS

A toai for identifying Splhe
m young ieomers cf tnglah

Anne Margaret Smith

Helpful multilingual assessment tools




Key elements of inclusive teaching in multilingual classes

Use of multiple
languages




Components of multi-sensory language
and literacy teaching

Highly
structured
(from simple

Direct, explicit
teaching

to complex)

Frequent
revision,
practice




Multi-modality

_ : helps remember
aids comprehension more information

(Liu & Todd, 2014)
(Kozan, et. al, 2015)

beneficial for L2 _
speakers with assists vocabulary

dyslexia — if text is acquisition

difficult (Kosak- (Brown et al., 2008)
Babuder et al., 2017)

facilitates accurate word
recognition and the retrieval
of semantic information,
frees up working memory
resources for higher level
text comprehension,

text is processed in both
visual and auditory working
memory

Read-aloud

Sub-titles

Text-to-speech software
Visualization

Avoiding sensory overload



Explicit teaching and awareness raising

Incidental learning is
slow and requires a
lot of exposure

Dyslexic students
have difficulties with
iImplicit learning
especially if the
material is complex

Attentional resources
are strongly linked to
working memory
capacity (Indrarathne
& Kormos, 2017)

Important role of
guided attention and
discovery
(Indrarathne et al.,
2018)

* Phonological and orthographic

awareness training

* Morphological awareness
« Syntactic awareness
« Textual awareness (macro &

micro-structure)
both in L1 and L2 if possible




Key elements of inclusive teaching in multilingual classes
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More resources

THE SECOND LANGUAGE
LEARNING PROCESSES OF
STUDENTS WITH S|

Teaching
Languages
to Students with
Specific Learning
Differences

Judit Kormos and Anne Margaret Smith
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About the project

Dyslexia is a specific leaming difficulty that
has an effect not only on literacy s«ills in
students ” first language, but also on foreign
language learning. In order to ensure that
dyslexic students successfully acquire
necessary levels of foreign language
competence, they need additional support.

Foreign language teachers often lack
suffident understanding of the nature of
dyslexia and the difficulties it causes in

. i foreign language learing and are not

more... familiar with the relevant teaching
techniques and methods to further the
language learning processes of dyslexic
Students.

Therefore the preparation of teacher training
materials for this target group of language
more... learners is both timely and highly needed.
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Digital English and German task bank for 4th to 8th class dyslexic learners

HILFREICHE LINKS =~ MATERIALIEN ~PARTNER PROJEKT ~ SELBSTLERNTUTORIUM = VERANSTALTUNGEN

Herzlich Willkommen bei ENGaGE! Ziel
unseres Projektes ist es, eine
Alternative fur den fremdsprachlichen
Unterricht in Englisch und Deutsch fur
Grundschulerinnen und -schiiler mit
Lese-Rechtschreibstérung (LRS, oder
Legasthenie) zu bieten. Das
Projektteam umfasst Expertinnen und
Experten von sieben
Partnerinstitutionen in Polen, der
Tschechischen Republik, Ungarn und
dem Vereinigten Konigreich. Sie alle
werden ihr Wissen und ihre Erfahrung
in den Bereichen


http://www.dystefl.eu/

